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Setting
Utah State University is a 4-year public, research university 
located 80 miles northeast of Salt Lake City. The majority of 
students attend full-time (60 percent), and 85 percent of the 
25,000 undergraduate students receive some form of financial 
aid. The average undergraduate age is 22. The students 
taking the Social Problems course are a mix of sophomores 
and juniors and are reflective of the overall university. This 
course explores a variety of social issues using a sociological 
perspective. Students learn to critically analyze the root causes 
of these problems and to discuss possible solutions.  

Challenges and Goals 
In my course, it is essential that students complete their 
assigned reading so that they come to class prepared to ask 
questions and participate in discussions. I expect my students to 
spend an average of six hours per week outside of class reading, 
writing, and studying the course material. Although this was 
my first time teaching this course, I was well aware that most 
students typically do not spend the necessary amount of time 
preparing for class. Therefore, I decided to implement REVEL 
my first semester teaching the Social Problems course.

In REVEL, information is presented to students through a mix of 
text, video, maps, and other visuals. I thought that the interac-
tive design would be useful for today’s students. Additionally, 
I hoped that REVEL’s lower cost (compared to traditional 
textbooks) would prompt more students to obtain the course 
materials and complete the reading assignments. 

Implementation 
I integrated REVEL with my course syllabus so students could 
clearly see the connection between what we were covering in 
class and their REVEL assignments. I like feeling organized and 
appreciated being able to schedule REVEL assignments in ad-
vance and then having those assignments graded automatically. 

Students were required to read the REVEL chapters and com-
plete the end of chapter quizzes before we covered a particular 
topic in class. Students were not required to complete the 
section quizzes included within the chapters, however. These 
were assigned as optional. After the lowest quiz grade had been 
dropped, the remaining 11 chapter quizzes were used to calcu-
late each student’s overall REVEL score, counting for 20 percent 
of their final grade. 

I could see from the REVEL performance dashboard that most 
students were completing their reading assignments on time. 
The class averaged 78 percent on their REVEL assignments 
throughout the semester. The students’ work in REVEL pro-
vided the baseline knowledge they needed to engage in discus-
sions and writing assignments where they were encouraged 
to analyze their own opinions and reasons for believing what 
they believe. Because students completed the end of chapter 
quizzes before coming to class, I often used these questions as 
a starting point for discussions, which comprised approximately 
30 percent of class time. This process helped connect what 
students were reading before class to our in-class discussions, 
something that is much harder to do when assigning reading 
from a traditional printed textbook.

Benefits observed 
• REVEL is a more affordable option for students. 

• With REVEL, students came to class better prepared. 

• REVEL quizzes provided valuable feedback for students and 
saved time spent grading for the instructor. 

Key Results  REVEL assignments prepared students to engage in class discussions and writing assignments that 
required them to analyze their own beliefs and opinions. The correlation between overall REVEL 
scores and final course grades was very strong, with the caveat that 20 percent of the final course 
grade came from the REVEL score.
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Assessments
30 percent Reports (two applied sociology projects)

30 percent Final documentary video project 

20 percent REVEL (12 chapter assignments) 

10 percent Presentation on social problems in the news

10 percent Participation

Results and Data
The data indicate that the correlation between overall REVEL 
scores and final course grades is very strong (Figure 1), and it 
should be noted that REVEL scores made up 20 percent of the 
final course grade when calculated, influencing this correlation. 
A visual comparison of final course grades and overall REVEL 
scores (Figure 2) could be shared with students at the start of 
next semester to motivate them to spend more time on their 
REVEL assignments. Because a different end of chapter quiz 
score was dropped for each student, for the purposes of this 
analysis, the overall REVEL score included all 12 REVEL assign-
ments. Four students were removed because their REVEL and/
or final course grades were found to be outliers.

The Student Experience
It is important to let students know right from the start of the 
semester what will be expected of them, especially when it 
comes to the course material. As one student stated in a pre-
semester survey (spring 2015), “I wanted to avoid purchasing 
something I didn’t need, so I waited until I was sure I needed it.” 
I took time during the first week of class to explain to my stu-
dents what REVEL was and how it would be assigned through-
out the semester.   

In a post-semester survey (spring 2015), when asked for 
feedback on how REVEL impacted their learning, students 
commented mostly on the quizzes and visual design of REVEL. 
Here is what a few students had to say:

• “I feel like the quizzes helped me retain the information.”

• “The maps demonstrated important correlations. Helped 
visually.”

• “It’s not a hard program to use.”

Conclusion
Seeing the strong correlation between student success in the 
course and their performance on REVEL reading assignments is 
extremely helpful. While we’d need more information in order 
to determine whether REVEL causes students to perform bet-
ter in the course, the information we gleaned is still useful, and 
more than I would have if I had assigned reading from a tradi-
tional printed textbook. I look forward to sharing the compari-
son of final course grades and overall REVEL scores with my 
students at the start of next semester. I hope this will result in 
students spending more time engaging with the REVEL content. 

I currently assign two two-page written reports that I refer to 
as “Applied Sociology Projects”. These reports ask students 
to apply sociological principles and concepts to specific social 
problems. To help students practice their writing skills before 
these higher-stakes reports are due, I may in the future con-
sider assigning a few short essay assignments in REVEL. 
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Figure 1. Correlation Between Overall REVEL Score and Final Course Grade 
(Spring 2015, n = 43)

 
Figure 2. Students Receiving an A, B, or C in the Course and Their Corre-
sponding Average REVEL Score (Spring 2015, n = 43)


